
WWI New Mexico Veterans: Biographical “Storymaps”- Adapted from the UCF-VLP 
Grade(s): 8th grade -10th grade 

Time: 3-5 class periods 

Lesson Overview: This lesson should follow a unit on the history of World War One. Students 
should already be familiar with the factors that brought the United States into the Great War. In 
this lesson, students create “Biographical Storymaps” of American Servicemen who fought in 
the Great War. Working in pairs or small groups, students use both digital and traditional 
resources. Along the way, students deploy basic geography skills, practice close-reading 
informational text, and summarize significant biographical events. 

Essential Question: How should we remember the legacy of American servicemen in World 
War One? 

Learning Objective: Students will be able to use details from a biographical text to design a 
map that summarizes key events in the life of Americans who served in the U.S. forces during 
World War I. 

Relevant Common Core Anchor Standards: 
CCSS.ELA-LITERACY.RH.9-10.1: Cite specific textual evidence to support analysis of primary 
and secondary sources, attending to such features as the date and origin of the information. 
CCSS.ELA-LITERACY.RH.9-10.2: Determine the central ideas or information of a primary or 
secondary source; provide an accurate summary of how key events or ideas develop over the 
course of the text. 

Relevant New Mexico Social Studies Standards: 
9-12.US.8. Construct explanations using reasoning, correct sequence, examples, and details 
with significant and pertinent information and data, while acknowledging the strengths and 
weaknesses of the explanations given their purpose.
9-12.US.44. Analyze the role of the United States in the world and the balance of foreign and 
domestic priorities.
9-12.US.55. Analyze the role of the United States in World War I.

Historical Context: At the beginning of the twentieth century, the United States was still largely 
reluctant to become involved in European alliances or wars. But by 1917, unfettered German 
submarine warfare and a secret proposal to support Mexico in reclaiming territories lost in the 
Mexican-American War gave President Woodrow Wilson occasion to call on Congress to 
declare war on the German Empire. On April 2, Wilson gave an address to a joint session of 
Congress, calling for a declaration of war to make the “world safe for democracy.” In order to 
engage in such a war, the United States needed to raise an army. Secretary of War Newton 
Baker was given the task of creating the Selective Service Act of 1917, which required that all 
men aged 21 to 30 to register for military service. The draft raised 2.8 million troops, many of 
whom had been farmers and laborers, but even some students. 



Required Materials: 
❖ Computer Access for Students
❖ Highlighters of different colors
❖ Printed copies of blank world map (teacher provided, recommended printing size 11

inches x 17 inches)
❖ UCF-VLP - Episode 1: The United States Joins the War (YouTube Video Documentary)
❖ Veterans Legacy Program “Storymap Biographies” examples
❖ Instructions and Rubric for Student Groups (Attached)
❖ Student Sample Biographical Map (Attached)
❖ Biographies of American Servicemen to choose from (printed copies required):

● James Baca
● Llyod Bartis Martin
● Patrick J. Hurley
● New Mexico’s first infantry (New Mexicans join to fight in WWI soon after NM

becomes a state) 
● Information on several New Mexicans who served in WWI can be found at

honorstates.org  and manitos.net 
-Using these sources will require students to do additional research to create a
map: i.e. research battles, places, people, ships mentioned

Procedures: 
Activity One (Optional):  
Introduction - The US Joins World War One and the Selective Service Act of1917 
To begin this lesson segment, the teacher will have the whole class make several predictions. 
Students are posed several questions as a whole group. These questions should be posted 
somewhere visible in the classroom, such as the class whiteboard. Student predictions may be 
accurate or range widely. The teacher should record student answers next to the questions. 
Then, students will watch the UCF-VLP documentary on the United States Joining World War 
One. As they watch, students are asked to pay close attention to how close their predictions 
were. 
Question Answer Common Misconceptions 

● How many American men would you guess fought in World War One?: 4.7 Total Million
Armed Forces, of whom 2.8 Million were drafted. Students may overestimate or
underestimate the total number of soldiers, and have no concept of the size of an
average military.

● Who were the men that served in the U.S. Army in World War One?: Farmers, laborers,
and students. Largely people from all walks of life, all segments of American society, and
from across the U.S. Students may believe that all who fought were military personnel,
or not think of those who were drafted.

● Beyond fighting, what kinds of jobs might American servicemen have needed to do
during the course of the ‘Great War?’: Supplies, trench construction, cooking, medical
services, and even forestry. Students may believe that all military servicemen were
constantly engaged in active fighting.

https://www.youtube.com/watch?v=qIFAUx0yM8Y
https://www.arcgis.com/apps/Cascade/index.html?appid=ef2ed9071bad41f180316938bdd4757a
https://sites.sfcc.edu/vlp/bio-00-james-baca/
https://sites.sfcc.edu/vlp/bio-00-lloyd-bartis-martin/
https://en.wikipedia.org/wiki/Patrick_J._Hurley
https://drive.google.com/file/d/1aN1WtZQ3M9--wnng_Vz6o7J55wOD0vg4/view?usp=sharing
https://www.honorstates.org/index.php?id=147442
https://manitos.net/2021/12/03/memorializing-the-fallen-soldiers-of-wwi/
https://www.youtube.com/watch?v=qIFAUx0yM8Y
https://www.youtube.com/watch?v=qIFAUx0yM8Y


After watching the video as a class, the teacher prompts the students to consider whether or not 
their initial predictions had been correct. Going one question at a time, students comment on 
whether or not their predictions were close. The teacher should point out common 
misconceptions if they occured. 

Activity Two: Introducing the Biographical “Storymap” 
1. Introduction: The teacher introduces the class to the idea of a “Storymap” by sharing an
example of the Veterans Legacy Program’s Biographical Storymap with the class. The teacher
should choose one veteran, and walk the class through the storymap to highlight a couple of
advantages of this format. A “Storymap” allows us to learn about what a veteran’s life might
have consisted of, and also to visualize the parts of the world that person spent his life in. The
teacher may also want to point out how historians become aware of the biographical facts of
American veterans through documents such as military service cards, census data, or other
records where appropriate.
2. Assign Groups: Students should be divided into groups of 2-4 students. Each group is
assigned or allowed to choose one of the American Servicemen listed in the “Required
Materials” section of this lesson plan. Each student per group should receive one printed
biography of the veteran they chose.
3. Read and Annotate: Students now need to close-read the biographical article carefully. To
create their own “Biographical Storymaps,” the two most important pieces of information that
students will need to begin is 1) where the serviceman they chose to learn about lived, worked,
or served, and 2) when they were there. The teacher instructs the students to read the article in
“round robin” fashion, where each student reads a paragraph or section before rotating to the
next student. (There are different ways to determine which direction students read in:
nose-goes, clockwise, counterclockwise, etc.) Some teachers prefer students to read
informational text such as this up to three times. The first reading may be to form an overview.
In the second reading, students will need two different colored highlighters. In one color, they
should highlight anytime the biography makes mention of where that person was and, with the
other color, when they were there. Students should create a key for these colors on their text.
This can be a bit challenging, because while many of the biographies give most dates directly,
some dates may have to be “puzzled out” of the context of the passage. During the final
reading, students will want to summarize in one sentence what the person they are studying
did in each place that he spent time.
4. Create a Map: Once students have close-read and annotated their person’s biography,
student groups should receive instructions and a rubric from their teacher for the creation of
their own “biographical storymap” (provided in this lesson plan). Students will also need the
teacher provided blank world map as well as access to a computer with Google Earth to locate
the places where the American serviceman they are studying spent time. Students follow the
steps to create their own “Storymap.” 1) Mark all of the places their assigned person was, 2)
provide labels for those locations, 3) provide a range of dates for those locations, 4) roughly
sketch the path they might have taken from one location to another, 5) briefly summarize what
they did while in each place, and 6) provide a title, subtitle, and image of their assigned veteran
on their
completed “Biographical Storymap.” These completed maps may then be displayed around the

https://www.arcgis.com/apps/Cascade/index.html?appid=ef2ed9071bad41f180316938bdd4757a
https://www.arcgis.com/apps/Cascade/index.html?appid=ef2ed9071bad41f180316938bdd4757a


Classroom. 
Activity Three: Lesson Follow-up and Discussion 
Once all student groups have created their “Storymaps,” the teacher should repeat the essential 
question to the class: ““How should we remember the legacy of American servicemen in World 
War One?” To consider this question, the teacher explains that the group will now view one 
another’s posters. As they do, students should bring something with them to take notes. 
Students should look for details in each poster that would help them respond to the essential 
question. A “carousel” or “gallery walk” are good activities to get students out of their seats, 
moving around the classroom, and discussing what they are learning about with their peers. To 
conduct an activity like this, the student “Storymaps” should be posted around the room. 
Student groups meet at their original poster, and wait for the teacher to give them a cue to move 
on to the next poster, rotating around the room in a clockwise direction. (A timer or music are 
good cues to let students know it’s time to move on to the next poster.) As student groups meet 
at each poster, the teacher should repeat the direction that they should look for details and take 
notes at each poster that help to answer the essential question. After students have had an 
opportunity to examine each “Storymap,” they return to a whole group setting for discussion. 
The teacher may help coach students toward a complete response to the essential question by 
posing some guiding questions to the whole group: 
● “Where were the Americans that our class studied from?”
● “What different parts of the world did the Americans that you examined spend time in?”
● “Who were these Americans that we studied?”
● “Why do you think these Americans served in the military in World War One? Are there any
clues for this?”
● “What did these Americans do that made them important to U.S. History?”
● “How should we remember the legacy of American servicemen in World War One?”

At the end of the lesson, students should have developed an understanding that when the 
United States joined World War One, it was largely average Americans who served in the 
military. They should also be able to recognize that the contributions of each individual became 
a part of their legacy that make them worth remembering and their actions worth 
commemorating. They will also carry with them that it is possible to develop an understanding of 
individuals from the past through biographical sources, and an appreciation for the importance 
of understanding geography when reading history. 










